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Abstract 

This study introduces the Integrated Success Pedagogical Model (ISPM), a concept-based framework 

for systematically embedding the educational concept of success into English as a Foreign Language 

(EFL) instruction in higher education. Grounded in systemic, activity-based, personality-oriented, 

axiological, and competence-based approaches, ISPM operationalizes success as a multidimensional 

construct encompassing cognitive, axiological, behavioral, and reflective dimensions. The model 

integrates success into instructional goals, content, pedagogical technologies, and assessment 

procedures. Practical techniques include success-oriented task design, project-based learning, case 

analysis, portfolios, and reflective journals. The study presents the principles, structural components, 

instructional strategies, and implementation algorithm of ISPM. Implications for pedagogy highlight 

the potential of concept-based frameworks to enhance learner engagement, metacognitive awareness, 

and personality-oriented language development. 
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Introduction. Modern educational paradigms emphasizing sustainable personal and professional 

development necessitate theoretically grounded and technologically structured models for the 

formation of value-laden concepts. Among these, the concept of success holds significant 

pedagogical, sociocultural, and axiological potential, serving as a catalyst for student motivation, 

autonomy, and self-regulated learning (Deci & Ryan, 2000; Erickson, 2007). Integrating such value-

laden concepts into higher education EFL curricula fosters learners’ cognitive, motivational, and 

behavioral competencies while promoting reflective and metacognitive development. 

The present study introduces the Integrated Success Pedagogical Model (ISPM), designed to 

systematically embed the concept of success into higher education English language curricula. ISPM 

represents a holistic pedagogical system aimed at cultivating learners’ success-oriented attitudes, 

strategies and behaviors. 

Methods. The concept of success has been extensively discussed in educational research, particularly 

in relation to motivation, reflective practice, and student-centered pedagogy (Boud et al., 1985; 

Lightbown & Spada, 2013). Concept-based instruction emphasizes understanding over rote 

memorization, fostering transferable knowledge and higher-order thinking (Erickson, 2007). In EFL 

contexts, the integration of motivational and reflective components supports language acquisition, 

collaborative learning, and project-based activities (Maley & Peachey, 2015). The ISPM framework 

builds upon these foundations to provide a structured, replicable model for embedding success-

oriented learning in higher education curricula. 

Principles and Structure of ISPM 
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ISPM synthesizes systemic, activity-based, personality-oriented, axiological, and competence-based 

approaches. Its construction is guided by six principles: 

1. System Integration Principle – embedding success across all educational components. 

2. Personal Meaning Principle – interpreting success as individually meaningful. 

3. Activity-Based Principle – forming success-oriented experience through learning and quasi-

professional activities. 

4. Reflective Principle – fostering metacognitive analysis of achievements. 

5. Continuity Principle – stepwise development of success competencies. 

6. Outcome Orientation Principle – focusing on measurable and reproducible results. 

The model consists of five interconnected components: 

• Target Component: defines strategic objectives and learning tasks to foster goal-setting, self-

regulation, and responsibility for outcomes. 

• Content Component: represents success as a multidimensional construct encompassing 

cognitive, axiological, and behavioral dimensions. 

• Technological Component: a set of pedagogical techniques ensuring practical realization of 

the model. 

• Reflective-Evaluative Component: monitors learners’ personal and educational dynamics. 

• Resultative Component: records qualitative changes in students’ personal development. 

Instructional Techniques 

ISPM employs strategies that transition learners from declarative knowledge to personal 

appropriation of success: 

• Success-Oriented Task Design: tasks with clearly articulated success criteria. 

• Project-Based Learning: activities targeting socially and personally meaningful outcomes. 

• Case-Based Analysis: exploration of success and failure scenarios. 

• Success Portfolio: documentation of individual achievement trajectories. 

• Reflective Journal: development of metacognitive reflection. 

Implementation Algorithm 

The ISPM implementation algorithm consists of five stages: 

1. Diagnostic Stage: establishing learners’ baseline knowledge, skills, and motivation. 

2. Design Stage: structuring educational content in alignment with ISPM objectives. 

3. Implementation Stage: systematic integration of success-oriented activities. 

4. Reflection and Adjustment Stage: adapting content and methods based on ongoing evaluation. 

5. Final Evaluation Stage: comprehensive assessment of learning outcomes. 

Results. Pilot application of ISPM in higher education EFL contexts indicates substantial gains in 

multiple learner domains. Learners demonstrate improved cognitive understanding of success-related 

concepts, enhanced motivational engagement, greater participation in project-based and collaborative 

tasks, and strengthened reflective and metacognitive skills. Structured integration of success into 

instructional goals, content, and assessment ensures that learning is both meaningful and transferable, 

supporting holistic learner development. 

Discussion. The ISPM framework demonstrates that concept-based integration of success promotes 

learner autonomy, metacognitive reflection, and sustainable personal and professional development. 

By operationalizing success as a multidimensional construct, ISPM provides educators with a 

structured, replicable model for embedding value-laden concepts into EFL curricula. The model 
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encourages active engagement, self-regulation, and reflective practice, which are essential 

competencies for future educators and philologists. 

Conclusion. The Integrated Success Pedagogical Model (ISPM) provides a theoretically grounded 

and practically applicable framework for integrating success into higher education EFL instruction. 

It enables holistic cognitive, motivational, behavioral, and reflective development, fostering 

autonomy, reflection, and sustainable growth in learners. ISPM offers a replicable structure for 

embedding value-laden concepts systematically, contributing to the comprehensive development of 

future educators and language professionals. 
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